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Section I: Introduction 

Estimated Length of Time:  
30 minutes 

 

Corresponding Learning Objective (Caseworker): 

 Employ engagement skills when supporting older youth’s access to Independent 

Living Services 

 

Corresponding Learning Objective (Supervisor): 

 Analyze caseworker engagement skills used while supporting older youth’s 

access to Independent Living Services 

 

Materials Needed 

 Sticker Name Tags  

 WIIFM flip chart 

 Parking Lot flip chart 

 Sentence Strips 

 Markers 

 Tape 

 Boondoggle Case Scenarios (Appendix I) 

 Participant Guide (PG) (pages 1-7) 

 Supervisor Guide (SG) (pages 1-8) 

 Standardized Client Guide (SCG) (pages 1-3) 
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Section I: Introduction 

Time: 35 minutes 

Materials: Participant Guide, Supervisor Guide, Name Tags, Sentence strips, Markers, 

Boondoggle Scenarios 

Step 1: Welcome and Introduction (2 minutes)  

Do: Greet participants as they enter. Direct participants to sign in and obtain all 

materials. Assign participants an ID number based on the order in which they sign in. 

Have participants write their names and participant ID numbers on name tags and ask 

them to wear their nametag throughout the day.  

Say: Hello and welcome. 

Do: Introduce yourself and review your qualifications. Have participants introduce 

themselves, including their name, county, role, and years of service. Review training 

room rules and expectations. 

Step 2: Training Agenda (1 minute) 

Do: Prompt participants to go to PG page 2 and SG page 2. 

Say: Here is the Agenda for the workshop. 

Do: Review Agenda. 

Step 3: WIIFM and Parking Lot (5 minutes)  

Do: Ensure that WIIFM and Parking Lot flip charts are displayed. Hand out Sentence 

Strips and markers to each table.  

Say: On one chart, you will see the letters WIIFM. This stands for “What’s in it for me” on 

this flip chart, we will display all of the things you want to learn in this training. If you 

indicate something that likely will not be covered in the training, it will go into the Parking 

Lot. Items in the parking lot will be addressed by me as I am able, during breaks and 

lunch times. Take 5 minutes to discuss with your table what you hope to gain out of this 

training. Write as many of the hopes on sentence strips as you would like. When you are 

finished, hang your sentence strips on the wall where I have hung tape.  

Do: Allow 5 minutes for discussion and hanging of WIIFM items. After 5 minutes, call 

everyone back together. Have participants review what they write and if any items are 

parking lot items, place them in the parking lot.  

Step 4: Course Learning Objectives (1 minute)  

Do:  Prompt caseworkers to turn to PG page 2 and supervisors to turn to SG page 2 

Say: This simulation training session is designed to be a safe space for everyone in the 

room where we can practice skills and make mistakes. These are the learning objectives 

for today’s session.  
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Trainer Note: If there are supervisors attending the training, note that there are different 

learning objectives for the supervisors. Review the following learning objectives for supervisors:  

 Analyze caseworker engagement skills used while supporting older youth’s access to 

Independent Living Services 

 Provide strength-based, solution focused feedback 

 Develop a plan for coaching caseworker engagement with older youth who are 

accessing Independent Living Services  

Do: Compare the learning objectives to the items that participants had placed in the WIIFM. 

Step 5: Engagement Skills (10 minutes) 

Say: In the prework for this course you were introduced to four engagement skills which 

are open-ended questions, affirmations, reflective listening, and summarizing. You will 

be asked to focus on these engagement strategies throughout the simulation activities 

today. Turn to page 3 in your Participant Guide to review these engagement strategies. 

You are encouraged to use these pages as references throughout the training day.  

Do: Briefly review each engagement strategy. Have participants share their responses 

that they wrote in the prework about why each strategy would promote engagement 

when reviewing the engagement skills.  

Trainer Note: If a supervisor is present, prompt them to review SG page 6, coaching. 

 

Step 6: Activity: Boondoggle (10 minutes) 

Type of 
Activity/ 
Purpose 

Participants will select a scenario which has an emotional response 
associated with it. The participant’s goal is to communicate to their partner 
what is going on by only using the word “Boondoggle” and nonverbal 
communication. The participant should not be responding to the other 
person’s message, instead focusing on communicating what is happening 
in their own scenario. This activity is designed to allow participants to 
observe the behaviors of their peers in preparation for their interactions in 
the simulations. They will be able to understand how their actions and the 
way they speak can be responded to by the older youth with whom they 
are engaging. 

 

Set-up and 

Alternatives 

Do: Ensure that the prewritten scenarios listed in Appendix I: Boondoggle 
Scenarios are cut up and placed in a container to be selected from. Ensure 
that room is set up to allow space for the activity.  

 

Facilitation 
Tasks 

The facilitator will get two volunteers and assign them each a different 
situation. When pairing individuals, please make sure the relationships are 
neutral, and pair individuals based on peer levels. The facilitator should 
give a context to the participant, such as “you are coworkers who just ran 
into each other in the elevator.” The facilitator should tell participants to 
attempt to convey to their partner what is happening in their situation using 
only the word boondoggle and nonverbal communications. Participants 
should begin when they are ready. Facilitator will end the activity when the 
participants are no longer engaged.  

5 
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Say: We are going to do an activity to help wake up your observation skills. 

Humans have ways of communicating by using their bodies, tone, and 

volume. These elements allow us to understand a message, without even 

hearing the words that are being said. When we dive into simulations later 

in the day, you will be using your observation skills to help you with your 

communication and while observing your fellow caseworkers. For this 

activity, you and a partner will be given two different scenarios. Each of 

you will be trying to communicate what is going on in your life to the other 

person. The catch is that you can only use the word “boondoggle” I will 

time out the scenarios and ask all of those not participating to think about 

how the two participants were communicating with each other nonverbally 

and how their interactions evolved through the activity.  I will also debrief 

with those participating to find out what the experience is like for you. It is 

important to remember that your main goal is to get your point across to 

your peer, and to observe their body language, not to try and respond 

appropriately to their responses. 

 

Do:  Ask for volunteers. If no one volunteers immediately, continue to wait. 

Do not force individuals to volunteer.  

 

Once you have two volunteers, ask each person to randomly pick a 

scenario. Once they have had the opportunity to review their scenario, tell 

the participants to begin when they are ready. Time out the scenarios 

when conversation slows down, typically after 30 seconds to a minute.  

Debrief 
Ask:  What do you think was happening between the two people? How 

could you tell? 

Do: Allow observers to describe what they saw. If they say that someone 

was sad, ask them how they know. Probe for them to reveal observable 

characteristics.  

Ask: What was hard about that?  

Ask: What did you see happen between the two people?  

Do: Reveal scenarios.  

Say: When interacting with older youth it is important to be able to respond 

to what they are saying, as well as how they are saying. Their actions, 

tone, and voice volume can give you information about how the older youth 

is responding to what you say.  

Do: Prompt participants to respond to the reflection question on PG page 

6. Have one participant per table share their response.  

5 
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Step 7: Simulation Preparation (5 minutes)  

Say: Using limited information provided in the Participant Guide (PG) regarding the older 

youth they are supporting, the participant will employ engagment skills to address the 

goals of the session. The participant will practice engagement skills such as asking 

open-ended questions, and using affirmations, reflections, and summarizing, as well as 

being open minded and trustworthy, building on strengths, forgiving mistakes, facilitating 

a partnership, respecting the older youth, listening to the older youth, being a resource, 

and using the older youth in problem solving. Remember, this simulation training session 

is designed to provide you a safe space in which everyone can practice skills and make 

mistakes. You are encouraged to use your peers, supervisors, and myself as supports 

throughout the training session.  

Do: Prompt participants to turn to PG page 9 

Say: This visual shows the simulation process for our time together. Caseworkers will 

have 6 minutes each to work with a SC portraying an older youth in a simulation. Within 

that time, they can "time-out" and request assistance with their engagement. When a 

caseworker times out, the supervisor, facilitator, and all observers can assist the 

caseworker with meeting their goals with the older youth. 

When the 6 minutes has ended, the facilitator will end the simulation. All participants, 

including the supervisors, SCs, and both the caseworkers who are observing and 

participating in the simulation, will have time to reflect on what happened in the 

simulation. Once the reflection time has ended, supervisors will lead a debrief where 

observers, supervisors, and the simulation participant will discuss the simulation.  

Following the debrief, the participating caseworker will have an opportunity to discuss 

their experience in the simulation with the SC.   

In section 2 of the simulation-based training session, the simulation will reset with each 

caseworker. In section 3, the caseworkers will build on the previous simulation to create 

one cohesive conversation. 

Step 8: Note Page (1 minute)  

Do: Introduce the note page to participants and guide them to make notes after each 

section. 

Say: Please turn to page 7 in your PG. These note pages can be used for documenting 

any reflections you have following each section.  

Ask: What questions do you have before we move on? 
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Section II: Supporting Older Youth’s Access to Independent Living 

Services 

 
Estimated Length of Time: 

130 minutes (2 hours, 10 minutes) 

 

Corresponding Learning Objective (Caseworker): 

 Employ engagement skills when supporting older youth’s access to Independent 
Living Services 

 

Corresponding Learning Objective (Supervisor): 

 Analyze caseworker engagement skills used while supporting older youth’s 
access to Independent Living Services 

 Provide strength-based, solution focused feedback 
 
Materials Needed 

 Participant Guide (PG) (pages 8-13, 26-30) 

 Standardized Client Guide (SCG) (pages 4-8, 12-15) 

 Supervisor Guide (SG) (pages 9-21, 36-40)
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Section II: Supporting Older Youth’s Access to Independent Living 

Services 

Purpose of 
Simulation 

Simulation-based training is designed to promote critical thinking, decision making, analysis, 
and problem solving. Simulations are designed to allow participants to experience situations in 
which they can apply the skills and knowledge that have been previously learned. Through 
simulations, participants interact with others to practice skills in a safe environment. The 
process allows for mistakes in an environment in which learning and feedback is encouraged. 
Additionally, simulations provide participants the opportunity for feedback from their peers and 
experienced professionals. The reflection and debriefing elements combine with repetitive 
practice which results in increased competence and confidence when practicing in the field.  

Set-up and 
Alternatives 

The room will be set-up as a home environment to make the participants feel as if the visit 
occurs in the home where the older youth is residing. Materials recommended: 
Couch, end table/coffee table, lamp, any additional items for the home 

In the event that a home-like environment is not accessible in the current training location, the 
minimum requirements include three chairs. Other props could include:  

 Cell phone 

 Video games/tablets 

 Television/radio 

Facilitator 
Roles 

Your role is to monitor the simulation-based training session and provide support to the 
supervisors and participants. If, at any time during the simulation, participants cannot find a 
solution to specific issues, you may intercede to provide guidance. The goal is for participants 
to learn and be resources for one another, however there may be instances where you need to 
provide additional support. Monitoring and support includes: 

 Time-management and adhering to the agenda 

 Maintaining the fidelity of the simulation through coordination with standardized clients 
and supervisors 

 Facilitating debrief sessions 

 Ensuring feedback remains strength-based and focused on observable engagement 
skills  

Supervisor 
Roles 

The supervisor’s role is to provide guidance through coaching and feedback to support 
participants focusing on engagement as it relates to independent living services and tasks, 
including: 

 Examining the simulation experience during debrief sessions; feedback instructions are 
included in the supervisor pre-work and on Supervisor Guide (SG) pages 18-20 

 Identifying strengths, challenges, and recommendations 

 Providing feedback employing engagement and planning strategies. Specific 
engagement strategies are included in the caseworker and supervisor pre-work. 

Depending on enrollment, there may not be supervisors present at the training, and supervisors 
in attendance may not be attending with their own staff. While maintaining any existing 
supervisory relationships, divide caseworkers equitably among supervisors. If only one 
supervisor is present, have that supervisor practice coaching skills with half of the caseworkers 
and fill the supervisor role for the remaining caseworker participants. 
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Standardized 
Client (SC) 
Roles 

The standardized client role is to provide a humanistic performance of case scenarios and 
provide feedback to participants regarding their emotional responses to interactions. The 
standardized client role includes: 

1. Following case scenario 
2. Reacting and responding realistically to participant engagement 
3. Completing an observation form for each participant 

When a time out (see below for details) occurs, the SC will disengage by not responding or 
making eye contact during debriefing. They will listen to the discussion and use the information 
provided when their interaction with the participant resumes.  The debrief discussion offers the 
SC time to reflect on the discussion and what has happened in the interaction to that point. 

Simulation 
Flow Chart 

 

Instructor Overview for Simulation Process 

Set Up 
Participants will engage in a simulation with a standardized client (SC) one at a time. The 
simulations will occur for six minutes at a time, with each participant interacting with the SC at 
the beginning of the conversation. Ask participants for a volunteer to go first. If no one 
immediately volunteers, wait until someone volunteers. Do not force a participant into going 
first. For the purposes of this first simulation, each participant should focus on using the 
engagement skill of asking open-ended questions. 

Obtaining 
Feedback 
from the SC 

SCs are trained to provide specific feedback related to their experiences within the simulation. 
Participants should formulate a question to ask the SC in response to the interaction. The 
questions should be specific and not hypothetical. SCs will provide information related to how 
they felt during the interaction. The following templates can be used to formulate a question of 
the SC:   

 When I said/did _______ I saw you _________ (reaction); how did your feeling in that 
moment affect your willingness to share information with me? 

 When I said/did _______ my intent was ________; how did that make you feel about 
sharing information with me? 

 I noticed that when you said/ did _____, I responded _________. How did my response 
affect what information you provided? 

When asking the question, participants should first frame the question to the instructor before 
asking the SC. This provides the SC the opportunity to hear the question to begin forming their 
response. Additionally, it provides the participant the opportunity to make sure their question is 
addressing their concern fully.   

2 minute Debrief with SC

SC provide feedback

6 minute Debrief with Team

Debrief with observers and supervisors

2 minute reflection

Simulation participant, observers, facilitators, and SCs complete individual reflections 

6 minute simulation

Time-out as needed
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Section II: Supporting Older Youth’s Access to Independent Living 

Services 

Time: 130 minutes 

Materials: Participant Guide, Supervisor Guide, and Standardized Client Guide 

Step 1: Simulations (2 hours, 10 minutes)  

Do: Direct participants to PG page 9, Simulation Structure. 

Say:  

1. There is a simulation station set up here today for you to work with a 

standardized client.  

2. You will have my support as well as that of the supervisor and your fellow 

participants. Remember, this training is for you to practice engagement in a safe 

environment. 

3. Each participant will take part in a six-minute simulation. Participants are 

permitted to request a “time-out” to ask the supervisor and other participants for 

support. 

4. In the first simulation, you will engage an older youth in a conversation about the 

importance of establishing and maintaining good credit, and you will focus on 

practicing asking open-ended questions. The second simulation will deal with 

transition and permanency planning, and you will choose an engagement skill to 

focus on. The first simulation will “reset” each time, meaning each of you will 

begin a new conversation with the youth. During the second simulation, the 

conversation will not reset; each of you will continue the conversation where the 

previous participant left off. 

5. Following each six-minute simulation, everyone will complete individual 

reflections for two minutes. The reflection and observation forms can be found in 

Appendix I, Reflection Forms, on page 25 of the Participant Guide and page 35 

of the Supervisor Guide. Please turn to those appendices now to preview the 

questions you will be answering as an observer. Then supervisors and observers 

will debrief with the team, followed by the standardized client providing feedback. 

6. This process will repeat until as many participants have engaged in the 

simulation as time allows.    

7. At the end of each section there is a Notes page for you to record your thoughts 

and ideas for later use. 

 

Do: Review the roles of all training participants using IG page 7 

Ask: Does anyone have any questions? 

Say: An important aspect of simulation is the feedback a participant receives. 

Remember this activity is not an evaluation, exam, or test. The simulations are designed 

to allow you to practice your skills in real time.  

Simulations can create real-to-life situations without the real-life consequences. Use this 

time and space to practice your skills and keep in mind that it is okay to make mistakes. 

Refer to the Engagement Skills list on PG page 3.  
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Say: Keep in mind that while you are observing the simulation, it is a great opportunity 

for you to learn from your peers. 

Do: Refer participants to PG page 10 and supervisors to SG page 10.  

Say: Please take a few minutes to review the instructions, goals, and background for 

this simulation.  

Say: Remember, this simulation does not include any physical interaction.  There 

should be no touching or contact with the standardized clients and other participants.  

Do: Refer participants to PG page 10, Case Summary and supervisors to SG page 13.   

 

Do: Explain the first paragraph regarding the purpose of the case summary and the 

background information at the top of the chart. 

 

Ask: Do you have any questions? 

 

Trainer Note: If participants ask for additional information or suggest additional theoretical 

circumstances, remind them to rely on just the information presented in the PG. Remind them 

that they might obtain additional information by engaging the SC. 

 

 

Do: Ask for volunteers to read the case history and status from the chart.  

 

Do: Refer participants to PG page 11, Taylor Case Scenario – Credit History Review. 

Refer supervisors to SG page 16. 

 

Do: Review the instructions and goal. 

 

Do: Instruct participants to read the Instructions, Background Information, and 

Presenting Problem on PG pages 11-12.  

 

Ask: Are there any questions? 

Do: Prompt Supervisors to document reflections on the Supervisor Reflection form 

(SG pg. 36) throughout the simulation regarding their own coaching and feedback skills 

during the simulation.   

Direct the group to the simulation station and remind them to take their PG and 

something to write with. 

 

Do: As each participant begins their simulation, remind the participant that they 

should focus on practicing the engagement strategy of open-ended questions 

during the first simulation.  

 

Do: Monitor the simulation and provide support to supervisors and participants through: 

 Directing timing of each simulation and participant experience, following the 

simulation flow chart 

 Answering questions 
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 Providing examples of engagement when needed 

 Facilitating team and standardized client debriefs 

 Providing guidance and redirection when needed so that scenarios focus on 

engagement and feedback remains respectful and strength-based 

Simulation Time-Out (Participant Initiated) 

Facilitator’s Role:  

Most often, participants will time out because they feel stuck in the conversation and are 

unsure of what to say next. When debriefing a participant initiated time out, the facilitator 

should talk with the participant prior to talking with peers or supervisors. The facilitator 

should encourage participants to engage in self-assessment, problem solving, and critical 

thinking. Begin debriefings for participant time outs by asking questions to discover why the 

participant wanted to pause the interview. Some questions to consider when initiating the 

conversation include:  

o What made you time out?  

o What would you like to do differently? 

o What skills could help you at this point in the meeting?  

Following the discussion with the participant, encourage the supervisors to provide feedback 

on skills that were demonstrated effectively.  

Supervisors should focus on providing positive, skill-based feedback rather than critical 

feedback. If an observer presents negative feedback, the facilitator should interrupt the 

feedback and reframe feedback positively. This reframing may be done by re-emphasizing 

the importance of encouraging, positive feedback and asking, “What are some things you 

saw the participant do well?” Some questions to guide observer feedback:  

o What skills did you observe being used? 

o What skills were effective?  

o What thoughts do you have to support the participant in his/her stated barrier? 

o What thoughts do you have to support the participant with their next steps? 

The supervisor will work with the participant and the observers to formulate a plan to move 

forward in the simulation. Following a participant timeout debriefing, allow the participant to 

time in and complete the simulation time.  

Supervisor Role:  

This step will primarily be used if a participant requests a time-out. The supervisor also 

has the option to request a time-out. 

Do: Allow facilitator to begin the time-out processing. They will begin by asking 

questions to discover why the participant requested to time-out.  

Do: Provide feedback on effectively demonstrated skills. Refer to the engagement 

strategies list to provide specific examples of the skills that are demonstrated.  

 

Do: Provide coaching to the participant to assist them with overcoming their challenge in 

the simulation. Consider these questions:  
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 What thoughts do you have to support the participant in his/her stated barrier? 

 What thoughts do you have to support the participant with their next steps? 

Do: Ask the participant if they feel that they have enough support to resume the 

conversation. Allow the facilitator to initiate the simulation to resume. 

Ending the Simulation (Facilitator Initiated) 

Facilitator Role:  

As an instructor, you manage the timeouts when the six minutes designated for each 

simulation have passed. After six minutes, let the participant know the timed simulation 

has been completed and invite the participant to reflect on the interaction first. After the 

participant reflects on their experience, invite supervisors to share positive, skill based 

feedback. Refer participants to the engagement strategies list on PG page 3, 

Engagement Skills. You can use the questions above to initiate the feedback. 

Supervisor Role:  

This step will be used at the end of every simulation. The facilitator will allow everyone 2 

minutes of individual reflection to consider the interactions during the simulation.  

Do: Document your feedback on the Supervisor Reflection form. Following the individual 

reflection time, the facilitator will initiate the simulation debrief.  

Do: Provide feedback on the skills that were demonstrated effectively, and highlight the 

information the participant was able to obtain by successfully using that skill. Refer to the 

engagement strategies list to provide specific examples of the skills that are 

demonstrated.  

 

Do: When the discussion of skills is complete, prompt the participant to consider what 

they would like to ask the Standardized Client. 

 

Supervisor Note: SC’s are trained to provide specific feedback related to their experiences 

within the simulation. Participants should formulate a question to ask the SC in response to the 

interaction. The questions should be specific and not hypothetical. SC’s will provide information 

related to how they felt during the interaction.  

If a participant does not have a question, follow the next step.  

Ask: Were there any times during your interaction with Taylor that you struggled or 

observed something in Taylor’s body language that you would like to ask about?  

Debrief Guidance 

Do: Following each participant simulation (6 minutes), direct everyone to the reflection 

form: Observer Reflection (PG 27) for the team or Individual Reflection (PG 26) for 

the active participant. (2 minutes/simulation) Prompt Supervisors to document 

reflections on the Supervisor Reflection form (SG pg. 36) on the skills they observed 

the participant using in addition to their own coaching and feedback skills during the 

simulation.   
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Do: Ask the participant for feedback on their own engagement during the simulation 

specifically as it relates to the engagement skill identified. 

 

Do: Ask for positive, skill based feedback from supervisors.  

 

Do: Ask for positive, skill based feedback from standardized clients including feedback 

on the identified engagement skill.  

 

Facilitator Note: It will be important to explain the debriefing process to participants. 

Participants must discuss aloud with you the questions they would like to ask the SCs and 

phrase the question with you prior to asking the SCs. All their questions must be open-ended 

and stated in a format of “when I did _______, how did that make you feel________.” The intent 

of asking the questions is to get feedback from the SCs involving what the participants did 

during the simulation. 

 

 

 

Facilitator Note: The next two steps will be completed by the supervisor if a supervisor is in 

attendance.  

 

Do: Ask the participant if they have a specific, engagement related question for the SC 

and encourage them to ask the SC. 

 

Do: Once the SC provides feedback based on feelings and engagement during the 

simulation, ask the participant to develop, share, and document an action plan item 

based on the simulation and feedback they have just received. 

 

Do: Have the next volunteer complete the simulation, following the previously outlined 

steps. Repeat for half of the group. 

 

Ask: Are there any questions? 

 

Trainer Note: If there is a full class and you are concerned about having enough time for all 

participants to complete the simulation, consider reducing the allotted simulation time for each 

participant. 

 

If there are fewer than eight participants, and you are concerned about using the scheduled 

time, consider increasing the allotted simulation time. You could also expand the debrief by 

leading critical thinking discussions, including discussing other competencies that influence 

engagement, such as professionalism and cultural awareness. You may also ask for volunteers 

to continue extending the last simulation to gain further practice or try out new ideas. You may 

also ask if a participant wants a second attempt to work with the SC. 
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Section III: Permanency and Transition Planning 
 
Estimated Length of Time: 

130 minutes (2 hours, 10 minutes) 

Corresponding Learning Objective (Caseworker): 

 Employ engagement skills when supporting older youth’s access to Independent 
Living Services 

 
Corresponding Learning Objective (Supervisor): 

 Analyze caseworker engagement skills used while supporting older youth’s 
access to Independent Living Services 

 Provide strength-based, solution focused feedback 
 

Materials Needed 

 Participant Guide (PG) (pages 14-17, 31-35) 

 Standardized Client Guide (SCG) (pages 8-10, 16-19) 

 Supervisor Guide (SG) (pages 22-28, 41-45) 
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Section III: Permanency and Transition Planning 

Purpose of 
Simulation 

Simulation-based training is designed to promote critical thinking, decision making, analysis, and 
problem solving. Simulations are designed to allow participants to experience situations in which 
they can apply the skills and knowledge that have been previously learned. Through simulations, 
participants interact with others to practice skills in a safe environment. The process allows for 
mistakes in an environment in which learning and feedback is encouraged. Additionally, simulations 
allow the opportunity for feedback from peers and professionals. The reflection and debriefing 
elements combine with repetitive practice to result in increased competence and confidence when 
practicing in the field.  
 
Each participant will engage Taylor in discussion surrounding permanency and transition planning. 
 

Set-up and 
Alternatives 

The room will be set-up as a home environment to make the participants feel as if the visit occurs in 
the home where the older youth is residing. Materials recommended: 
Couch, end table/coffee table, lamp, any additional items for the home 

In the event that a home-like environment is not accessible in the current training location, the 
minimum requirements include three chairs. Other props could include:  

 Cell phone 

 Video games/tablets 

 Television/radio 

Facilitator 
Roles 

Your role is to monitor the simulation-based training session and provide support to the supervisors 
and participants. If, at any time during the simulation, participants cannot find a solution to specific 
issues, you may intercede to provide guidance. The goal is for participants to learn and be 
resources for one another, however there may be instances where you need to provide additional 
support. Monitoring and support includes: 

 Time-management and adhering to the agenda 

 Maintaining the fidelity of the simulation through coordination with standardized clients and 
supervisors 

 Facilitating debrief sessions 

 Ensuring feedback remains strength-based and focused on observable engagement skills 

Supervisor 
Roles 

The supervisor’s role is to provide guidance through coaching and feedback to support participants 
focusing on engagement as it relates to independent living services tasks, including: 

 Examining the simulation experience during debrief sessions; feedback instructions are 
included in the supervisor pre-work and on Supervisor Guide (SG) pages 26-27 

 Identifying strengths, challenges, and recommendations 

 Providing feedback employing engagement and planning strategies. Specific engagement 
strategies are included in the caseworker and supervisor pre-work. 

Standardized 
Client (SC) 
Roles 

SCs are trained to provide specific feedback related to their experiences within the simulation. 
Participants should formulate a question to ask the SC in response to the interaction. The questions 
should be specific and not hypothetical. SCs will provide information related to how they felt during 
the interaction. If a participant does not have a question, the supervisor should ask them to consider 
any times during the interaction where they struggled or observed something from the SC that they 
would like more information about. 
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Simulation 
Flow Chart 

 

 

Instructor Overview for Simulation Process 

Set Up 
Participants will still engage in a simulation with a standardized client (SC) one at a time. The 
simulations will occur for six minutes at a time.  Participants will utilize the piggyback method to pick 
up where the previous participant stopped. The piggyback method is used to continue conversations 
initiated by the previous participants. Since permanency and transition planning involve several 
discussion points, the piggyback method will allow participants to build on conversations. Ask 
participants for a volunteer to go first. If no one immediately volunteers, wait until someone 
volunteers. Do not force a participant into going first. At the beginning of each simulation, ask each 
participant for a specific goal or skill they want to practice. 
 

Obtaining 
Feedback 
from the SC 

SCs are trained to provide specific feedback related to their experiences within the simulation. 
Participants should formulate a question to ask the SC in response to the interaction. The questions 
should be specific and not hypothetical. SCs will provide information related to how they felt during 
the interaction. The following templates can be used to formulate a question of the SC:   

 When I said/did _______ I saw you _________ (reaction); how did your feeling in that 
moment affect your willingness to share information with me? 

 When I said/did _______ my intent was ________; how did that make you feel about sharing 
information with me? 

 I noticed that when you said/ did _____, I responded _________. How did my response 
affect what information you provided? 

When asking the question, participants should first frame the question to the instructor before asking 
the SC. This provides the SC the opportunity to hear the question to begin forming their response. 
Additionally, it provides the participant the opportunity to make sure their question is addressing 
their concern fully.   

 

2 minute Debrief with SC

SC provide feedback

6 minute Debrief with Team

Debrief with observers and supervisors

2 minute reflection

Simulation participant, observers, facilitators, and SCs complete individual reflections 

6 minute simulation

Time-out as needed



 

The Pennsylvania Child Welfare Resource Center                           202: Engaging Older Youth 

  Instructor Guide, Page 17 of 31 
 

Section III: Permanency and Transition Planning  

Time: 2 hours, 10 minutes 

Materials: Participant Guide, Supervisor Guide, and Standardized Client Guides 

Step 1: Simulations (2 hours, 10 minutes)  

Do: Direct participants to page 9 in their PG.  

Say:  

1. There is a simulation station set up here today for you to work with a standardized 

client.  

2. You will have my support as well as that of the supervisor and your fellow 

participants. Remember, this training is for you to practice engagement in a safe 

environment.  

3. Each participant will take part in a six-minute simulation. Participants are permitted to 

request a “time-out” to ask the supervisor and other participants for support. 

4. Following each six-minute simulation, everyone will complete individual reflections 

for two-minutes. The reflection and observation forms can be found in Appendix I, 

Reflection Forms, on page 31 of the Participant Guide and page 41 of the Supervisor 

Guide. Please turn to those appendices now to preview the questions you will be 

answering as an observer.  Then supervisors and observers will debrief with the 

team, followed by the standardized client providing feedback. 

5. This process will repeat until all participants have engaged in the simulation.  

6. The conversation will continue based on where the previous participant ended. This 

cumulative conversation will allow participants to attain a more in-depth engagement 

experience around transition and permanency planning. 

7. For this simulation, you will choose an engagement skill to focus on. You may 

choose to focus on open-ended questions again, but if you felt confident in your 

application of that skill, you are encouraged to choose a different skill to practice.  

8. You don’t want to lose a great idea. Don’t forget to use the Notes page at the end of 

Section III to record your thoughts and ideas for later use.  

Ask: Does anyone have any questions? 

Do: Refer participants to PG page 15, Section III: Case Summary. Remind participants 

to turn to PG page 10, Section II: Case Summary for more detailed background 

information on the case. Refer supervisors to SG page 23. 

Say: Please take a few minutes to review the instructions, goals, and background for 

this simulation.  

Remember, this is not a physically interactive simulation. There should be no touching or 

contact with the standardized clients and other participants.  

Ask: Are there any questions? 

Do: Prompt Supervisors to document reflections on the Supervisor Reflection form 

(SG pg. 41) throughout the simulation regarding their own coaching and feedback skills 

during the simulation.   
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Direct the group to the simulation station and remind them to take their participant 

guides.  Monitor the simulation and provide support to supervisors and participants 

through: 

 Directing timing of each simulation and participant experience, following the 

simulation flow chart 

 Answering questions 

 Providing examples of engagement when needed 

 Facilitating team and standardized client debriefs 

 Processing participant time-outs 

 Providing guidance and redirection when needed so that scenarios focus on 

engagement and feedback remains respectful and strength-based 

Simulation Time-Out 

Facilitator’s Role:  

Most often, participants will time out because they feel stuck in the conversation and 

are unsure of what to say next. When debriefing a participant initiated time out, the 

facilitator should talk with the participant prior to talking with peers or supervisors. The 

facilitator should encourage participants to engage in self-assessment, problem solving, 

and critical thinking. Begin debriefings for participant time outs by asking questions to 

discover why the participant wanted to pause the interview. Some questions to consider 

when initiating the conversation include:  

 What made you time out?  

 What would you like to do differently? 

 What skills could help you at this point in the meeting?  

Following the discussion with the participant, encourage the supervisors to provide 

feedback on skills that were demonstrated effectively.  

Supervisors should focus on providing positive, skill based feedback rather than critical 

feedback. If an observer presents negative feedback, the facilitator should interrupt the 

feedback and reframe feedback positively. This reframing may be done by re-

emphasizing the importance of encouraging, positive feedback and asking, “What are 

some things you saw the participant do well?” Some questions to guide observer 

feedback:  

 What skills did you observe being used? 

 What skills were effective?  

 What thoughts do you have to support the participant in his/her stated barrier? 

 What thoughts do you have to support the participant with their next steps? 

The supervisor will work with the participant and the observers to formulate a plan to 

move forward in the simulation. Following a participant timeout debriefing, allow the 

participant to time in and complete the simulation time. Make sure that participants do 

not get stuck again and ensure to end the simulation timeout on a success. 
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Supervisor Role: This step will primarily be used if a participant requests a time-out. 

The supervisor also has the option to request a time-out. 

Do: Allow facilitator to begin the time-out processing. They will begin by asking 

questions to discover why the participant requested to time-out.  

Do: Provide feedback on effectively demonstrated skills, and highlight the information 

the participant was able to obtain from Taylor by successfully using that skill. Refer to 

the engagement strategies list to provide specific examples of the skills that are 

demonstrated.  

 

Do: Provide coaching to the participant to assist them with overcoming their challenge 

in the simulation. Consider these questions:  

 What thoughts do you have to support the participant in his/her stated barrier? 

 What thoughts do you have to support the participant with their next steps? 

Do: Ask the participant if they feel that they have enough support to resume the 

conversation. Allow the facilitator to initiate the simulation to resume. 

Ending the Simulation 

Facilitator Role:  

As an instructor, you manage the timeouts when the six minutes designated for each 

simulation have passed. After six minutes, let the participant know the timed simulation 

has been completed and invite the participant to reflect on the interaction first. After the 

participant reflects on their experience, invite observers to share positive, skill based 

feedback. Refer participants to the engagement strategies list on PG page 3, 

Engagement Strategies. You can use the questions above to initiate the feedback 

 

Do: Following each participant simulation (6 minutes), direct everyone to the reflection 

form: Observer Reflection (PG 32) for the team or Individual Reflection (PG 31) for 

the active participant. (2 minutes/simulation). Prompt Supervisors to document 

reflections on the Supervisor Reflection form (SG pg. 41) on the skills they observers 

the participant using in addition to their own coaching and feedback skills during the 

simulation.   

 

Do: Ask the participant for feedback on their own engagement during the simulation 

specifically as it relates to the engagement skill identified. Ask for positive, skill based 

feedback from participants including feedback on the identified engagement skill. Ask for 

feedback from the supervisor. 

 

Facilitator Note: The next two steps will be completed by the supervisor if a supervisor is in 

attendance.  

 

Do: Ask the participant if they have a specific, engagement related question for the SC 

and encourage them to ask the SC. 
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Do: Once the SC provides feedback based on feelings and engagement during the 

simulation, ask the participant to develop, share, and document an action plan item 

based on the simulation and feedback they have just received. 

 

Say: The next participant will continue the conversation where the last conversation 

ended. 

 

Do: Using 2-3 sentences, recap where the conversation left off.  

 

Do: Ask for a volunteer. 

Ask: Are there any questions? 

Supervisor Role:  

This step will be used at the end of every simulation. The facilitator will allow everyone 2 

minutes of individual reflection to consider the interactions during the simulation.  

Do: Document your feedback on the Supervisor Reflection form. Following the individual 

reflection time, the facilitator will initiate the simulation debrief.  

Do: Provide feedback on the skills that were demonstrated effectively. Refer to the 

engagement strategies list to provide specific examples of the skills that are 

demonstrated.  

 

Do: When the discussion of skills is complete, prompt the participant to consider what 

they would like to ask the Standardized Client. 

 

Supervisor Note: SC’s are trained to provide specific feedback related to their experiences 

within the simulation. Participants should formulate a question to ask the SC in response to the 

interaction. The questions should be specific and not hypothetical. SC’s will provide information 

related to how they felt during the interaction.  

If a participant does not have a question, follow the next step.  

Ask: Were there any times during your interaction with Taylor that you struggled or 

observed something in Taylor’s body language that you would like to ask about?  

Trainer Note: If there are fewer than eight participants, and you are concerned about using the 

scheduled time, consider increasing the allotted simulation time. You could also expand the 

debrief by leading critical thinking discussions, including discussing other competencies that 

influence engagement, such as professionalism and cultural awareness.  You may also ask for 

volunteers to continue the last simulation to gain further practice or try out new ideas. 
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Section IV: Reflection and Next Steps 

 

Estimated Length of Time: 

15 minutes 

 

Corresponding Learning Objective (Caseworker):  

 Develop a plan for engaging older youth who are accessing Independent 

Living Services in casework practice 

 Corresponding Learning Objective (Supervisor):  

 Develop a plan for coaching caseworker engagement with older youth who 

are accessing Independent Living Services  

Materials Needed 

 Writing Utensils  

 Participant Guide (PG) (pages 18-20) 

 Supervisor Guide (SG) (pages 29-31) 
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Section IV: Reflection and Next Steps 

Time: 15 minutes 

Materials: Participant Guide, Supervisor Guide 

Step 1: Introduction (2 minutes)  

Say: Simulations provide you with a lot of experience and real-life opportunity to practice 

your skills. It is important that you can take some time to process the experiences. We 

are going to do a Think-Pair-Share activity which will allow for some inner reflections.  

Turn to page 19 Reflection and Next Steps in your Participant Guide. Using the 

questions listed in your guide, reflect on the simulations and experiences that you 

participated in today.  

Take 3 minutes, individually, to reflect on the questions listed and record your thoughts. 

At the end of the 3 minutes, we will pair to discuss our reflections.  

 Remember to focus your responses specifically on engagement with older youth.  

 

Trainer Note: If Supervisors are present, they will complete a “Reflection and Next Steps” form 

on page 30 of the Supervisor Guide. Prompt supervisors to consider how they can apply 

coaching and feedback strategies to support caseworker engagement with older youth.  

 

Activity: Think, Pair Share, Section IV, Step 2 

Type of Activity/ 
Purpose 

Think, Pair, Share  
This activity allows participants to have inner reflection regarding the 
information of the day and consider how to apply the information to their work.  

 

Set-up and 
Alternatives 

Ensure all participants have their participant guides and a writing utensil.   

Facilitation 
Tasks 

Do: Allow 3 minutes for participants to complete the reflections questions. Make 
yourself available to answer questions.  

Say: I now want you to take some time to discuss your reflections with a 
partner. Please pair with another person to reflect on your experience today. 
You will have 5 minutes to complete this task. Focus your attention on the 
answers of your partners. Discuss what the strengths and areas for 
improvement are in their plan. Please prepare to report out to the group some 
of your key reflections and take-aways. 

Trainer Note: If supervisors are present, ask them to share their answers with 
each other. If only one supervisor is present, ask them to share their action plan 
with you.   

8 

Debrief 
Say: We are going to take a few minutes to discuss what you and your partner 
considered.  

Ask: What are some of the main reflections and takeaways you discussed with 
your partner(s)? How do you see your plans playing out in the “real-world”?  

Do: Facilitate discussion between participants.  

5 
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Section V: Summary and Evaluation 

 

Estimated Length of Time: 

20 minutes 

 

Corresponding Learning Objective:  

 Develop a plan for engaging older youth who are accessing Independent 

Living Services in casework practice 

Corresponding Learning Objective (Supervisor):  

 Develop a plan for coaching caseworker engagement with older youth who 

are accessing Independent Living Services  

Materials Needed 

 WIIFM flip chart 

 Parking Lot flip chart 

 Participant Guide (PG) (pages 21-24) 

 Supervisor Guide (SG) (pages 32-34) 
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Section V: Summary and Evaluation 

Time: 20 minutes 

Materials: Participant Guide, Supervisor Guide 

Step 1: Introduction (2 minutes)  

Say: It is important to recognize how experiential learning may have impacted your 

thinking. We are going to spend a little more time reflecting on the simulation activities 

you all engaged in over the course of the day. Open to page 22, Reminisce and 

Reconsider in your participant guide. Using the questions listed, reflect on the 

experiences that you had today. The “reminisce” question will ask you to recall a 

memorable moment from the training and reflect on how that moment impacted your 

thinking personally and professionally. The “reconsider” question will ask you to 

reconsider how your experience impacted your views regarding older youth 

engagement.  

 

Take 5 minutes individually to reflect on the questions listed. At the end of the 5 minutes, 

we will discuss our reflections.  

Step 2: Reminisce and Reconsider (10 minutes) 

Activity: Reminisce, Reconsider: Section V, Step 2 

Type of 
Activity/ 
Purpose 

Reminisce and Reconsider  
This activity allows participants to have inner reflection regarding the activities 
experienced and to reflect on changes in their views regarding the engagement of 
older youth  

 

Set-up and 
Alternatives 

Ensure all participants have their participant guides and a writing utensil.   

Facilitation 
Tasks 

Slide 22 

Do: Allow 5 minutes for participants to complete the reflections questions. Make 
yourself available to answer questions.  

  

5 

Debrief 
Ask: Are there any volunteers that want to share their responses?  

Do: If no one volunteers immediately, continue to wait. Do not force individuals to 
volunteer. Facilitate discussion between participants.  

5 

 

Step 3: WIIFM and Parking Lot (5 minutes)  

Do: Review the items on the WIIFM flip chart and compare participant’s learning goals to 

course content. If possible, any unaddressed parking lot items should be addressed 

before concluding the training. 

Step 4: Conclusion and Evaluation (3 minutes)  

Do: Thank participants for their participation and attention. Hand out evaluation forms 

and encourage participants to respond honestly. Collect all evaluations.
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Appendix 1: Boondoggle Scenarios 
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Boondoggle Scenarios  

  

 

You just found out you got a promotion.   

  

Your pet just passed away.   

  

You got into a car accident.   

  

You got engaged.   

  

You lost your keys.   

  

You are feeling sick.   

  

You got accepted to an educational program.   

  

You found out you (or your spouse) are expecting a baby.   

  

You get to see your favorite band this weekend.  

  

You are overwhelmed at work.   
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Appendix II: Reflection Forms 
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Individual Reflection Form  

Participant ID: _________ 

1. What was the primary engagement skill you intended to use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

Please rate your level of agreement with the following statements.  
Strongly 

Disagree 

Disagree Agree Strongly 

Agree 

2. I was effective using the primary engagement skill I selected. ☐ ☐ ☐ ☐ 

3. I feel more confident using the primary engagement skill I selected in my work. ☐ ☐ ☐ ☐ 

4. The coaching I received from the supervisor was helpful.  ☐ ☐ ☐ ☐ 

5. I encountered barriers using the primary skill I selected in this simulation. ☐ ☐ ☐ ☐ 

6. Which of the following barriers did you encounter in this simulation? (circle all that apply) 

a. I didn’t know enough about the skill I chose to use it effectively 

b. My efforts to maintain fluid conversation hindered effective utilization of the skill I chose. 

c. I felt the standardized client was not responsive to my engagement techniques. 

d. Other ____________ 
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Observer Reflection Form  

Participant ID: _________ 

1. What was the primary skill the participant intended to use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

2. How well did the participant facilitate engagement using this skill? ☐ ☐ ☐ ☐ 
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Standardized Client Reflection Form  

Participant ID: _________ 

1. What was the primary skill the participant intended to use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

 Not at all well Somewhat 

Well 

Well Extremely 

Well 

2. How well did the participant facilitate engagement with you using this skill?  ☐ ☐ ☐ ☐ 
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Supervisor Reflection Form  

Participant ID: _________ 

1. What was the primary engagement skill the participant intended use in this simulation? 
a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

2. How well did the participant facilitate engagement using this skill? 
a. Not at all well  
b. Somewhat well 
c. Well 
d. Extremely well 

3. What was the primary coaching skill you used when coaching the participant? 

a. Identifying strengths in a problem situation 

b. Exploring past successes 

c. Finding and using exceptions to the problem 

d. Facilitating a positive vision of the future 

e. Scaling questions 

f. Encouraging commitment 

g. Developing action steps 

Please rate your level of agreement with the following statements.  Strongly 

Disagree 

Disagree Agree Strongly Agree 

4. I was effective using the primary coaching skill I selected. ☐ ☐ ☐ ☐ 

5. I feel more confident using the primary coaching skill I selected in my work. ☐ ☐ ☐ ☐ 

6. I encountered barriers using the primary skill I selected in this coaching session. ☐ ☐ ☐ ☐ 

7. Which of the following barriers did you encounter in this coaching session? (check all that apply) 

a. I didn’t know enough about the coaching skill I chose to use it effectively 

b. It felt forced/unnatural to use this coaching skill. 

c. I felt the participant was not responsive to my coaching techniques. 

d. Other ____________ 
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Caseworker Reflection and Next Steps 

Responses to the following questions will allow us to better understand how you anticipate 

transferring your learning to everyday practice. The information gathered from these questions 

will be used as part of our Continuous Quality Improvement efforts to improve child welfare 

professionals for the field.  

 

1. Select one engagement skill that you learned today that you will intentionally monitor over 

the next 30 days in your practice:  

a. Open-Ended Questions 
b. Affirmations 
c. Reflective Listening  
d. Summarizations 

 

Please rate your level of agreement with the following statements with regard to the engagement 

skill you selected. 

 Strongly 
Disagree 

Disagree Agree 
Strongly 
Agree 

2. This skill will be helpful in my work. ☐ ☐ ☐ ☐ 

3. I am confident in my ability to use this 
skill in my work. 

☐ ☐ ☐ ☐ 

 

 

4. What barriers do you anticipate?  
a. I don’t know enough about this skill to use it effectively 
b. It may feel forced/unnatural to use this skill. 
c. Older youth may not be responsive to my engagement techniques. 
d. My organization may not advocate/recognize the value in the use of this skill. 
e. Other: ____________ 

 

5. What additional supports do you anticipate needing?  
a. Coaching by my supervisor  
b. More practice using this engagement skill 
c. Materials from this simulation training  
d. Other: ____________ 
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Supervisor Reflection and Next Steps  

Responses to the following questions will allow us to better understand how you anticipate 

transferring your learning to everyday practice. The information gathered from these questions 

will be used as part of our Continuous Quality Improvement efforts to improve child welfare 

professionals for the field.  

 

1. Select one coaching skill that you learned today that you will intentionally monitor over the 

next 30 days in your practice. 

a. Identifying strengths in a problem situation 

b. Exploring past successes 

c. Finding and using exceptions to the problem 

d. Facilitating a positive vision of the future 

e. Scaling questions 

f. Encouraging commitment 

g. Developing action steps 

Please rate your level of agreement with the following statements with regard to the coaching 

skill you selected. 

 Strongly 
Disagree 

Disagree Agree 
Strongly 
Agree 

2. This skill will be helpful in my work. ☐ ☐ ☐ ☐ 

3. I am confident in my ability to use this skill 
in my work. 

☐ ☐ ☐ ☐ 

 

4. What barriers do you anticipate? 
a. I don’t know enough about this skill to use it effectively. 
b. It may feel forced/unnatural to use this skill. 
c. Caseworkers may not be responsive to my coaching techniques. 
d. My organization may not advocate/recognize the value in the use of this skill. 
e. Other: ________________ 

 

5. What additional supports do you anticipate needing? 
a. A mentor 
b. More practice using this coaching skill 
c. Materials from this simulation training 
d. Other: _______________ 

 


